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IMPORTANT NOTICE 
Copyright © Franklin Covey Co. All rights reserved. 
Leader in Me and many other terms, slogans, and logos are registered trademarks of FranklinCovey. 
This publication is provided to you for use with a licensed FranklinCovey program or for your 
individual use only. You are prohibited from using this publication as a part of other training offerings 
or profiting financially from it in any way. 

FranklinCovey owns or controls all proprietary rights and copyrights to the content contained herein. 
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in any form without the express written permission of FranklinCovey. FranklinCovey may pursue 
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contained herein.
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of the world’s most prominent and trusted providers of educational leadership programs and 
transformational processes. Our mission is to enable greatness in students, teachers, and schools 
everywhere. The FranklinCovey Education team is primarily composed of outstanding former 
teachers and administrators from various educational levels and entities. 

FranklinCovey is a global, public company specializing in performance improvement. We help 
organizations and individuals achieve results that require a change in human behavior. Our expertise 
is in seven areas: Leadership, Execution, Productivity, Trust, Sales Performance, Customer Loyalty, 
and Education.

For more information about Leader in Me or other FranklinCovey Education offerings, please email: 
educate@franklincovey.com or call: 888-868-1776.  
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Leader in Me Process
Leader in Me is an evidence-based, comprehensive school improvement model that empowers students with the leadership and life skills they 
need to thrive in the 21st century. The process starts with a powerful paradigm: every child has unique strengths and talents that they can use 
to lead. This paradigm allows the adults to encourage the development of the whole child. 

Leader in Me embodies a holistic approach to education, redefining how schools measure success. This approach empowers educators with 
effective practices and tools to teach leadership to every student, create a culture of student empowerment, and align systems to drive results 
intrinsically motivating adults and students. Leader in Me serves as a foundational operating system for the school, improving relationships, 
transforming culture, and intrinsically motivating adults and students.

Lighthouse Certification
Lighthouse Certification is a highly regarded standard that is attainable by every Leader in Me School. FranklinCovey 
Education has established the Lighthouse Rubric to establish high standards for process fidelity and, ultimately, 
school outcomes.

Lighthouse Certification comes as a result of implementing Leader in Me with fidelity. Schools use this Lighthouse 
Rubric to measure outcomes in three areas: teaching leadership principles, creating a leadership culture, and aligning 
academic systems. Schools also measure their success as it relates to their unique school. Lighthouse Schools 
serve as exemplars to their community and other schools.
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1. To become a Lighthouse School, a 
Leader in Me School works with a 
coach through the  Leader in Me Core, 
documenting progress in the Virtual 
Evidence Binder. The Lighthouse level is 
designated by the lighthouse icon at the 
top of each Highly Effective Practice.

2. After completion of the Leader in Me 
Core, a school can request a coach to do 
a Lighthouse Readiness Check coaching 
session day to evaluate its potential for 
a formal Lighthouse Review. A formal 
Lighthouse Review requires a Readiness 
Check coaching day as a prerequisite. 

3. The Lighthouse Review Team evaluates 
the online Evidence Binder. Following the 
binder review, the team conducts a site 
visit. During the visit the team observes 
classes; tours the school; reviews 
evidence; and interviews students, 
parents, and staff to assess the school’s 
performance against the Lighthouse 
Rubric. The Lighthouse Certification 
standard is reflected in the “Mature” 
column of the Lighthouse Rubric.

4. Formal Lighthouse Certification is granted 
by Leader in Me Team. Lighthouse 
Certification is granted for a period of two 
years, after which schools recertify by 
conducting an online self-assessment. 
After four years, the recertification 
process involves an on site recertification 
visit. This pattern of alternating between 
online and site recertification visits 
continues every two years as long 
as the school is part of Leader in Me 
Community.

Legacy 
Schools that exemplify the following criteria will be awarded legacy certification:

• Lighthouse School Certification has been sustained for a minimum of eight years.

• The school exhibits innovation and growth to sustaining levels in the majority of Lighthouse criteria.

• The school has made and continues to make a distinctive contribution to the Leader in Me community or the 
education community at large.

The Lighthouse Certification Process
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Leader in Me Framework

SEE
Core 
Paradigms

Paradigm of Leadership Paradigm of Potential Paradigm of Change Paradigm of Motivation Paradigm of Education

NOT THIS

Leadership 
is for the 
few.

BUT THIS

Everyone 
can be a 
leader.

NOT THIS

A few 
people are 
gifted.

BUT THIS

Everyone 
has 
genius.

NOT THIS

To improve 
schools 
the system 
needs to 
change first.

BUT THIS

Change 
starts with 
me.

NOT THIS

Direct and 
control 
student 
learning.

BUT THIS

Empower 
students 
to lead 
their own 
learning.

NOT THIS

Educators 
focus solely 
on academic 
achievement.

BUT THIS

Educators 
and families 
partner to 
develop 
the whole 
person.

DO
Highly 
Effective 
Practices

Leadership Culture Academics

Start with Adults Learning & Modeling
• Principal & Coordinator Development

• New & Ongoing Staff Learning

• Family & Community Partnerships

Teach Students to Lead
• Direct Lessons

• Integrated Approaches

• Service Learning

Create a Leadership Environment
• Physical Environment

• Social-Emotional Environment

• Leadership Events

Share Leadership
• Lighthouse & Action Teams

• Leadership Roles 

• Student Voice

Achieve Goals
• Individual Goals

• Team Goals

• Aligned School Goals

Empower Learners
• Leadership Portfolios

• Student-Led Conferences

• Empowering Instruction

GET
Measurable 
Results

Highly effective students and 
adults who are leaders in their 
school and community.

A high-trust school culture where 
every person’s voice is heard and 
their potential is affirmed.

Engaged students who are 
equipped to achieve and entrusted 
to lead their own learning.
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Measurable Results Targeted by Leader in Me

Leadership Culture Academics

• Student Behavior*
 - Discipline Referrals
 - Suspensions

• Staff Social/Emotional 
Teaching Readiness

• Student Leadership
 - Self-Direction
 - interpersonal Effectiveness
 - Group Leadership

• Family Engagement

• Attendance*
 - Student Attendance
 - Student Absenteeism
 - Teacher Attendance

• Supportive School 
Environment

• Student Engagement

• Staff Satisfaction

• Reading Proficiency*

• Math Proficiency*

• Teaching Efficacy

• Student-Led Achievement

*Measures typically tracked by schools.



 Rubric Version 4.0  |  © Franklin Covey Co. All rights reserved.viii

The Core Paradigms provide the “why” behind Leader in Me process. Paradigms are powerful because our success (in anything) largely 
depends on our mindset. Our paradigms (SEE) impact our behaviors (DO), which in turn impact the results we achieve (GET). “If you want 
to make minor, incremental changes and improvements, work on your practices, behaviors, or attitude. But if you want to make significant, 
quantum improvement, work on your paradigms.” —Stephen R. Covey

Paradigm of Leadership

NOT THIS
Leadership is for the few.

BUT THIS
Everyone can be a leader.

Paradigm of Potential

NOT THIS
A few people are gifted.

BUT THIS
Everyone has genius.

Paradigm of Change

NOT THIS
To improve schools, the system  

needs to change first.

BUT THIS
Change starts with me.

Paradigm of Motivation

NOT THIS
Direct and control student learning.

BUT THIS
Empower students to lead their  

own learning.

Paradigm of Education

NOT THIS
Educators focus solely on  
academic achievement.

BUT THIS
Educators and families partner to  

develop the whole person.

Core Paradigms
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Leadership
Start with Adults Learning and Modeling
• Principal and Coordinator Development

• New and Ongoing Staff Learning

• Family and Community Partnerships

Teach Students to Lead
• Direct Lessons

• Integrated Approaches

• Service Learning
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Leadership Essential Questions
1. Start with Adults Learning and Modeling

 - How will we synergize to effectively implement Leader in Me as a whole school improvement process?
 - How will we lead by focusing on results and celebrating progress?
 - How will we institutionalize sustainable systems and ensure continuous improvement?
 - How will we consistently reinforce and support the full staff in understanding and modeling the 7 Habits  

and Core Paradigms?
 - How will we introduce and support new staff in learning and modeling the 7 Habits and Core Paradigms?
 - How will we celebrate effectiveness and deepen the application of the 7 Habits and Core Paradigms with all staff?
 - How will we communicate the vision of Leader in Me and teach the 7 Habits to families?
 - How will we partner with families to build leadership in all stakeholders?
 - How will we provide formal 7 Habits training for families?

2. Teach Students to Lead
 - How will we support staff in teaching the 7 Habits and Core Paradigms to students?
 - How will we support staff in integrating the 7 Habits and Core Paradigms into daily routines and content lessons?
 - How will we support staff in connecting the curriculum with opportunities for student leadership in the community?
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Leadership

Start with Adults Learning and Modeling
1.1 PRINCIPAL AND COORDINATOR DEVELOPMENT

NO EVIDENCE BASIC DEVELOPING MATURE SUSTAINING

There is no 
evidence that 
the principal 
and school 
administration are 
actively involved 
with the school’s 
leadership model.

The principal and 
coordinator(s) 
understand the school’s 
leadership model.

The principal and 
coordinator(s) model 
personal growth in 
the highly effective 
practices of the 7 
Habits and Core 
Paradigms.

The principal and 
coordinator(s) are 
involved in the school’s 
leadership model.

The principal and 
coordinator(s) model 
personal growth in the 
highly effective practices 
of the 7 Habits and 
Core Paradigms.

There is evidence of 
engagement in some 
Leader in Me trainings.

The principal and 
coordinator(s) are 
advocates of the 
school’s leadership 
model.

The principal and 
coordinator(s) model 
personal growth in the 
highly effective practices 
of the 7 Habits, Core 
Paradigms to build 
adult leadership 
capacity and celebrate 
progress towards 
measurable results.

There is evidence of 
engagement in all 
Leader in Me trainings.

The principal and 
coordinator(s) are champions 
of the school’s leadership 
model.

The principal and 
coordinator(s) model 
leadership by setting and 
sharing specific WIGS, 
making substantive 
contributions to the Leader 
in Me community, and using 
their voices to inspire others 
to reach desired results.

The principal and 
coordinator(s) effectively 
plan for leadership 
transitions by proactively 
developing systems that will 
sustain through change.
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Start with Adults Learning and Modeling
1.2 NEW AND ONGOING STAFF LEARNING

NO EVIDENCE BASIC DEVELOPING MATURE SUSTAINING

There is no 
evidence that 
staff are trained or 
mentored in the 
highly effective 
practices of the 7 
Habits and Core 
Paradigms.

Ongoing staff learning 
and modeling in the 
highly effective practices 
of the 7 Habits and 
Core Paradigms is 
limited without systems 
in place to sustain staff 
learning over time.

New staff members 
receive a few hours of 
training in learning and 
modeling the highly 
effective practices of 
the 7 Habits and Core 
Paradigms within their 
first year. 

Mentors are utilized for 
new staff, but without 
a specific focus on 
Leader in Me content.

Ongoing staff learning 
and modeling in the 
highly effective practices 
of the 7 Habits and 
Core Paradigms occurs 
regularly, with initial 
systematic approaches 
to sustain staff learning 
over time.

New staff members 
receive the equivalent 
of two days of training 
in learning and modeling 
the highly effective 
practices of the 7 Habits 
and Core Paradigms 
within their first year.

Mentors are utilized 
for new staff with a 
specific focus on 
Leader in Me content.

A system of ongoing 
staff learning and 
modeling in the highly 
effective practices 
of the 7 Habits and 
Core Paradigms is in 
place as an intentional 
priority.

New staff members are 
consistently supported 
through a system of 
learning and modeling 
the highly effective 
practices of the 7 Habits 
and Core Paradigms.

Mentors support new 
staff through a system 
with a specific focus on 
Leader in Me content.

A system of ongoing staff 
learning and modeling in 
the highly effective practices 
of the 7 Habits and Core 
Paradigms is incorporated 
into staff professional 
learning plans.

New staff members are 
consistently supported 
through a creative system 
that promotes application 
and depth of learning and 
modeling.

Mentors support new 
staff members through a 
continuously improving 
system with a specific focus 
on Leader in Me content.
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Leadership

Professional Learning
1.3 FAMILY & COMMUNITY PARTNERSHIPS

NO EVIDENCE BASIC DEVELOPING MATURE SUSTAINING

There is no 
evidence that family 
and community are 
actively involved 
with the school’s 
leadership model.

Staff utilizes the 
language of the highly 
effective practices 
of the 7 Habits and 
Core Paradigms in 
their communication 
with families and 
community members. 

Families are informed 
of the school’s 
leadership model.

Staff teaches the highly 
effective practices 
of the 7 Habits and 
Core Paradigms to 
families and community 
members.

Families are involved in  
the school’s leadership 
model.

Staff, families, and 
community members 
are empowered to 
guide at-home learning 
using the highly effective 
practices of the 7 Habits,  
Core Paradigms, and 
the 7 Habits of Highly 
Effective Families  to 
create a nurturing family 
culture.

The school intentionally 
partners with families 
as a Learning Team 
with roles identified 
to support academic 
goals and whole child 
development.

The school assesses 
the level of family 
engagement to 
identify key drivers 
and restrainers to full 
engagement.

Staff, families, and community 
members are empowered 
to guide at-home learning 
through a system of certified 
facilitators that regularly 
share  the 7 Habits of Highly 
Effective Families to sustain a 
nurturing family culture.

The school fully supports 
partnership with families for 
implementation of Learning 
Team Agreements to support 
academic goals and whole 
child development.

The school annually 
assesses the level of family 
engagement to identify key 
drivers and restrainers to full 
engagement and uses this 
data to formulate decisions.
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Teach Students to Lead
2.1 DIRECT LESSONS

NO EVIDENCE BASIC DEVELOPING MATURE SUSTAINING

There is no 
evidence that staff 
members explicitly 
teach the highly 
effective practices 
of the 7 Habits.

Staff members teach 
the 7 Habits.

Lessons promote basic 
understanding.

Staff members explicitly 
teach the highly 
effective practices of 
the 7 Habits and Core 
Paradigms.

Lessons promote basic 
understanding and 
application.

Staff members follow 
a yearlong plan 
specifying when 
all students will be 
explicitly taught the 
highly effective practices 
of the 7 Habits and 
Core Paradigms.

Lessons promote 
basic understanding, 
application, higher 
order thinking and 
internalization.

Students are given 
opportunities to teach 
others.

An innovative system is in 
place to ensure that staff 
members follow a yearlong 
schoolwide plan, integrated 
into the master calendar, 
which specifies how and 
when all students will be 
explicitly taught the highly 
effective practices of the 7 
Habits and Core Paradigms.

Lessons promote basic 
understanding, application, 
higher order thinking, 
internalization, and real-
world application.

There is a system in place 
that empowers students to 
teach others.
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Leadership

Teach Students to Lead
2.2 INTEGRATED APPROACHES

NO EVIDENCE BASIC DEVELOPING MATURE SUSTAINING

There is no 
evidence that staff 
members integrate 
the highly effective 
practices of the 7 
Habits and Core 
Paradigms in 
content lessons.

Many staff members 
integrate the highly 
effective practices of 
the 7 Habits and Core 
Paradigms in content 
lessons.

Student learning 
is focused on 
identification, 
memorization, and 
recitation.

Most staff members 
intentionally integrate 
the highly effective 
practices of the 7 Habits 
and Core Paradigms 
in daily routines and 
content lessons.

Student learning 
is focused on 
connections with prior 
learning and real-world 
application.

All or almost all staff 
members naturally 
embed the highly 
effective practices 
of the 7 Habits and 
Core Paradigms in 
daily routines, content 
lessons, and behaviors.

Student learning is 
focused on higher order 
thinking, internalization, 
and real-world 
application.

Staff members share 
strategies for teaching 
integrated approaches.

All staff members effectively 
integrate the highly effective 
practices of the 7 Habits and 
Core Paradigms into daily 
routines, content lessons, 
and behaviors, with depth 
and creativity.

Student learning leads 
to recognizing and 
demonstrating their own 
content area connections.

A system is in place for staff 
to regularly share integrated 
approaches and collaborate 
to continuously improve 
lessons.
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Teach Students to Lead
2.3 SERVICE LEARNING

NO EVIDENCE BASIC DEVELOPING MATURE SUSTAINING

There is no 
evidence of service 
learning.

Adults initiate, direct, 
and make decisions 
about service learning.

Adults determine 
how students will be 
involved.

Adults initiate, direct, 
and engage student 
voice in making 
decisions about 
service learning.

Adults make final 
decisions.

Students are 
empowered to initiate, 
direct, and make 
decisions through 
a system of service 
learning.

Adults offer support 
and guidance.

Students reflect and 
collect data on the 
impact of service 
learning .

Students are empowered 
through a schoolwide 
system to initiate, direct, and 
make decisions through a 
system of service learning 
which impacts the school, 
district and/or community.

Students determine how 
adults are involved and 
continuously innovate and 
improve systems through 
stakeholder input.

Students reflect and collect 
data on the impact of service 
learning and celebrate 
successes.
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Leadership
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Title

Culture
Create a Leadership Environment
• Physical Environment 

• Social-Emotional Environment

• Leadership Events

Shared Leadership
• Lighthouse and Action Teams

• Leadership Roles

• Student Voice

11© Franklin Covey Co. All rights reserved.  |  Rubric version 3.2
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Culture Essential Questions
3. Create a Leadership Environment

 - How will we work with students and staff to create and maintain a physical environment that inspires us to live  
the 7 Habits and communicates the worth and potential of all stakeholders?

 - How will we build and maintain positive relationships with students, staff, and families?
 - How will we support staff and engage students in planning and leading events that infuse opportunities for learning 

leadership principles?
 - How will we support students and staff in publicly celebrating leadership and consistently improving events?

4. Shared Leadership
 - How will we engage our adult teams in creating a sustainable annual plan that assesses the quality and impact of 

implementation?
 - How will we empower students through a Student Lighthouse Team?
 - How will we engage students in meaningful schoolwide leadership roles?
 - How will we expand schoolwide leadership roles?
 - How will we support staff in engaging student voice in mission statements?
 - How will we create systems that empower students to be an integral part of leading the school?
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Culture

Create a Leadership Environment
3.1 PHYSICAL ENVIRONMENT

NO EVIDENCE BASIC DEVELOPING MATURE SUSTAINING

There is no 
evidence of 
a physical 
environment that 
reflects the highly 
effective practices 
of the 7 Habits and 
Core Paradigms .

Staff creates a physical 
environment that reflects 
the highly effective 
practices of the 7 Habits 
and Core Paradigms in 
some classrooms and 
common areas. 

Staff and students 
collaborate to create 
and maintain a physical 
environment that reflects 
the highly effective 
practices of the 7 Habits 
and Core Paradigms in 
many classrooms and 
common areas.

Staff and students have 
a system to collaborate, 
design, create and 
maintain an intentional 
physical environment 
that reflects the highly 
effective practices 
and 7 Habits, Core 
Paradigms, and 
worth and potential 
of all stakeholders in 
most classrooms and 
common areas.

Staff, students and families 
use a systematic approach to 
collaboratively design, create, 
and maintain an innovative 
physical environment that 
promotes safety, empowers 
student potential, and 
conveys belonging to all 
stakeholders.

The system includes 
temporary and permanent 
elements that ubiquitously 
showcase the highly effective 
practices of the 7 Habits 
and Core Paradigms and 
communicates the worth and 
potential of all stakeholders.
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Create a Leadership Environment
3.2 SOCIAL-EMOTIONAL ENVIRONMENT

NO EVIDENCE BASIC DEVELOPING MATURE SUSTAINING

There is no 
evidence of 
an intentional 
approach to social-
emotional learning 
or Emotional Bank 
Account Systems.

Social-emotional 
development is 
intentionally integrated 
in some parts of the 
school culture. 

Occasional Emotional 
Bank Account deposits 
help students to feel 
welcomed, valued, 
loved and trusted.

Social-emotional 
development is 
intentionally integrated 
in many parts of the 
school culture and led 
by staff.

Systemic Emotional 
Bank Account deposits 
ensure all or almost 
all students, staff, and 
families feel welcomed, 
valued, loved and  
trusted.

Social-emotional 
development is 
intentionally integrated 
throughout most parts 
of the school culture 
and led by staff and 
students.

Schoolwide and 
classroom learning 
environments are 
safe and supportive 
for students from all 
backgrounds. 

Systemic Emotional 
Bank Account deposits 
ensure that all students, 
staff, and families feel 
welcomed, valued, 
loved and  trusted  
throughout the year. 

Social-emotional 
development is intentionally 
integrated throughout all 
parts of the school culture 
and led by staff, students 
and the broader school 
community.

Systems are in place 
to support schoolwide 
and classroom learning 
environments as safe and 
supportive for students from 
all backgrounds. 

A continuously improving 
Emotional Bank Account 
deposits system ensures 
that all students, staff, and 
families feel welcomed, 
valued, loved and trusted 
throughout the year. 
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Culture

Create a Leadership Environment
3.3 LEADERSHIP EVENTS

NO EVIDENCE BASIC DEVELOPING MATURE SUSTAINING

There is no 
evidence that 
existing leadership 
events have 
opportunities 
for students to 
develop, practice, 
and demonstrate 
leadership skills.

Classroom leadership 
events are primarily 
planned and 
implemented by staff.

Events integrate 
leadership principles.

Classroom and 
schoolwide leadership 
events are planned 
by staff, involving 
student voice in 
implementation.

Events integrate 
leadership principles 
and provide 
opportunities 
for students to 
demonstrate 
leadership skills. 

Classroom, schoolwide, 
and community 
leadership events 
engage student voice 
in planning, leading, 
and reflecting on 
events.

A system of leadership 
events is in place 
to provide students 
with opportunities to 
develop, practice, 
and demonstrate 
leadership skills, as well 
as to celebrate goal 
achievement.

Students are the primary 
leaders, designers, and 
innovators for school events 
and annual traditions.

A system is in place to 
provide students with 
opportunities to develop, 
practice, and demonstrate 
leadership skills, as well as to 
celebrate goal achievement.

The leadership events system 
continuously improves 
through planning, execution, 
and reflection by students, 
staff, and families.
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Share Leadership
4.1 LIGHTHOUSE AND ACTION TEAMS

NO EVIDENCE BASIC DEVELOPING MATURE SUSTAINING

There is no Adult 
Lighthouse Team 
in place.

An Adult Lighthouse 
Team is in place and 
meets occasionally.

Adult and Student 
Lighthouse Teams 
with established roles 
are in place and meet 
regularly to facilitate 
the leadership, culture, 
and academic goals 
of the schoolwide 
implementation plan.

Action Teams are 
in place on both 
Adult and Student 
Lighthouse Teams.

Adult and Student 
Lighthouse Teams with 
established roles meet 
regularly and have a 
system in place to 
establish, monitor, and 
update the schoolwide 
implementation plan 
annually.

Action Teams synergize 
to focus efforts on 
targeted results and 
celebrate progress.

Shared leadership 
among stakeholders is 
apparent.

Student, Adult, and Family/ 
Community Lighthouse 
Teams meet regularly to set 
and achieve goals through a 
system of action teams.

Action Teams synergize 
to create innovative 
approaches to continuous 
school improvement and 
celebrate the impact of goal 
achievement with the school 
community.

Synergy exists between the 
Lighthouse Teams through 
a regular cadence and 
shared leadership among all 
stakeholders is apparent.
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Culture

Share Leadership
4.2 LEADERSHIP ROLES

NO EVIDENCE BASIC DEVELOPING MATURE SUSTAINING

There is no 
evidence of 
opportunities for 
student leadership 
roles.

Students are assigned 
a classroom leadership 
role from a list of 
possibilities.

Roles involve minimal 
integration of school 
needs and student 
ideas, interests, and 
strengths.

Students apply for 
classroom and/or 
schoolwide leadership 
roles.

Roles sometimes are 
based on school needs 
and student ideas, 
interests, and strengths.

Students reflect on 
learning in leadership 
roles and can articulate 
what it means to be 
successful.

Students apply and/or 
interview for classroom 
and schoolwide 
leadership roles as 
part of a schoolwide 
system.

All or almost all 
students have 
voice and choice 
in classroom and 
schoolwide leadership 
roles based on school 
needs and student 
ideas, interests, and 
strengths.

Students reflect on 
learning in leadership 
roles, can articulate 
what it means to be 
successful, and are 
empowered to mentor 
others and suggest 
new leadership roles.

An innovative, schoolwide, 
leadership role system is in 
place to foster a wide variety 
of schoolwide and classroom 
leadership opportunities for 
all students.

Students create new 
leadership roles based on 
school needs and ideas, 
interests, and strengths. The 
system involves applications 
and interviews for roles, 
reflection on execution, 
and celebration of unique 
contributions.

Students are able to 
impact their own lives by 
transferring and applying 
their leadership skills.
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4.3 STUDENT VOICE

NO EVIDENCE BASIC DEVELOPING MATURE SUSTAINING

There is no 
evidence that the 
school seeks out 
and utilizes student 
voice, or that 
students create 
mission statements.

The school 
occasionally seeks 
out and utilizes student 
voice, but student 
ideas have not led 
to shared ownership 
of the continuous 
improvement of the 
school.

Students create 
personal and classroom 
mission statements.

The school frequently 
seeks out and 
utilizes student voice, 
leading to some 
shared ownership 
of the continuous 
improvement of the 
school.

Students create 
personal and classroom 
mission statements and 
review them regularly.

Systems that routinely 
seek out and utilize 
student voice ensure 
shared ownership 
of the continuous 
improvement of the 
school.

Students create 
personal and classroom 
mission statements, 
review them regularly, 
and can articulate how 
their choices align to 
their mission.

Systems to authentically 
involve students in the 
continuous improvement 
of all aspects of the school 
and community provide 
opportunities to lead, 
innovate, and collaborate 
with adults.

Personal, classroom, and 
school mission statements 
are an integral part of the 
school community.

Empowered student voice 
leads to creative initiatives, 
projects, and leadership 
events that benefit the 
school community.
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Academics
Achieve Goals
• Individual Goals

• Team Goals

• Aligned School Goals

Empower Learners
• Leadership Portfolios

• Student-Led Conferences

• Empowering Instruction
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Academics Essential Questions
5. Achieve Goals

 - How will we support staff in motivating the academic growth of all students through the goal achievement process 
of the 4 Disciplines of Execution®?

 - How will we institutionalize sustainable systems and ensure continuous improvement?
 - How will we support staff in implementing a class WiG using the 4 Disciplines of Execution?
 - How will we celebrate effectiveness and deepen the application of the 7 Habits and Core Paradigms with all staff?
 - How will we reflect on school data to achieve measurable results in our targeted areas?

6. Empowering Instruction
 - How will we support staff in establishing student Leadership Portfolios?
 - How will we support students in using Leadership Portfolios to guide Student-Led Conferences?
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Achieve Goals
5.1 INDIVIDUAL GOALS

NO EVIDENCE BASIC DEVELOPING MATURE SUSTAINING

There is no 
evidence that 
student WIGs 
(Wildly Important 
Goals) have been 
established.

Many students identify 
WIGs written in a “From 
X to Y by When” format.

Most students develop 
WIGs written in a “From 
X to Y by When” format.

Specific lead measures 
are identified 
and progress is 
scoreboarded on a  
WIG template.

A system is in place for 
all students to develop 
WIGs written in a “From 
X to Y by When” format 
that are aligned with 
the classroom WIG.

Specific lead measures 
are identified and 
students scoreboard 
their progress on a WIG 
template.

Students have a 
cadence with peer 
Accountability 
Partners.

Students are able to 
independently transfer and 
apply the 4DX process to a 
goal of importance to them.

Students can articulate 
measurable results they 
achieved through the 4DX 
process.
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Achieve Goals
5.2 TEAM GOALS

NO EVIDENCE BASIC DEVELOPING MATURE SUSTAINING

There is no 
evidence that team 
or class WIGs have 
been established.

Team or class growth 
WIGs are identified and 
written in a “From X to 
Y by When” format.

Team or class growth 
WIGs are identified and 
written in a “From X to Y 
by When” format.

Team or class specific 
lead measures 
are identified and 
growth is tracked 
on public classroom 
scoreboards.

Team or class growth 
WIGs are written in a 
“From X to Y by When” 
format, and aligned to 
schoolwide WIGs.

Team or class WIGs 
and lead measures are 
identified and growth 
is tracked on public 
classroom scoreboards.

Classroom routines to 
collect, analyze, and 
share data are built into 
the weekly schedule.

A classroom cadence 
of accountability 
ensures weekly 
conversations around 
progress toward WIGs

Team or class growth WIGs 
are written in a “From X to Y 
by When” format and aligned 
to schoolwide WIGs.

Team or class WIGs and lead 
measures are identified and 
growth is tracked on public 
classroom scoreboards.

Teams can articulate 
measurable results they 
achieve through the 4DX 
process.

A system of accountability 
system ensures regular 
conversation around 
progress toward team or 
class WIGs.

An annual system, including 
a review of data is in place 
to collaboratively establish 
team or class WIGs.



© Franklin Covey Co. All rights reserved.  |  Rubric Version 4.0 25

A
cadem

ics

Achieve Goals
5.3 ALIGNED SCHOOL GOALS

NO EVIDENCE BASIC DEVELOPING MATURE SUSTAINING

There is no 
evidence that 
schoolwide 
goals have been 
established.

A schoolwide goal is 
identified.

A schoolwide WIG is 
identified and written 
in a “From X to Y by 
When” format.

A schoolwide WIG 
is collaboratively 
identified and written 
in a “From X to Y by 
When” format.

The schoolwide 
WIG is tracked on 
a compelling public 
scoreboard and 
progress toward 
goal achievement is 
celebrated.

A cadence of 
accountability ensures 
regular conversations 
around progress 
toward the schoolwide 
WIG.

Through an annual review 
of data, a schoolwide WIG is 
collaboratively identified and 
written in a “From X to Y by 
When” format.

The schoolwide WIG is 
tracked on a compelling 
public scoreboard and 
students creatively 
celebrate progress toward 
goal achievement.

Student data teams 
collect data, update public 
scoreboards,  analyze 
progress towards  goals, 
and ensure a  cadence of 
accountability.
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Empower Learners
6.1 LEADERSHIP PORTFOLIOS

NO EVIDENCE BASIC DEVELOPING MATURE SUSTAINING

There is no 
evidence that 
students have 
Leadership 
Portfolios.

Many students have a 
Leadership Portfolio.

Most students have a 
Leadership Portfolio 
including, but not 
limited to, sections 
about themselves, 
WIGs, learning, 
leadership, and 
celebrations.

Students demonstrate 
the ability to monitor 
and reflect on 
progress.

All or almost all 
students consistently 
use Leadership 
Portfolios including, 
but not limited to, 
sections about 
themselves, WIGs, 
learning, leadership, and 
celebrations.

Students consistently 
update, assess, reflect, 
and have primary 
ownership of academic 
and personal progress 
through an ongoing, 
consistent classroom 
Leadership Portfolio 
system.

All students use Leadership 
Portfolios through an 
innovative and continuously 
improving schoolwide 
system.

Students take primary 
ownership of updating, 
assessing, and reflecting on 
progress.

Leadership Portfolios are 
an essential part of the 
reflective learning process 
around academic and 
personal development 
through regular classroom 
routines.

Staff members model the 
use of Leadership Portfolios 
for professional growth.
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Empower Learners
6.2 STUDENT-LED CONFERENCES

NO EVIDENCE BASIC DEVELOPING MATURE SUSTAINING

There is no 
evidence that 
Student-Led 
Conferences take 
place.

Student-Led 
Conferences are held, 
during which teachers 
guide students through 
conversations about 
their learning with their 
families, adult mentors, 
or peers.

Schoolwide, regularly 
scheduled Student-Led 
Conferences are held, 
during which students 
lead conversations 
about their learning 
with their families, adult 
mentors, or peers.

Students use 
Leadership Portfolios to 
plan and lead reflective 
conversations about 
progress toward 
leadership, academic, 
and/or personal goals 
with families, adult 
mentors, or peers.

A schoolwide system 
is in place for regularly 
scheduled Student-Led 
Conferences.

Students use Leadership 
Portfolios to plan for and lead 
a goal-oriented, reflective 
conversation about progress 
toward leadership, academic, 
and personal goals with their 
families, adult mentors, or 
peers.

Schoolwide, regularly 
scheduled formal and 
informal Student-Led 
Conferences are an 
established part of the 
schoolwide culture.

Innovation and continuous 
improvement of Student- 
Led Conferences occurs 
through stakeholder input.
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Empower Learners
6.3 EMPOWERING INSTRUCTION

NO EVIDENCE BASIC DEVELOPING MATURE SUSTAINING

There is no 
evidence that 
empowering 
learning strategies 
are in place.

Many staff members 
use the 7 Habits to build 
trusting relationships 
with students.

Most staff members 
intentionally build 
trusting teacher- 
student relationships 
by practicing and 
modeling Trust 
Behaviors.

Many students are 
empowered to lead 
their own learning their 
own learning through 
experiences.

All or almost all staff 
members intentionally 
build trusting teacher-
student relationships by 
practicing and modeling 
Trust Behaviors.

Most students are 
empowered to lead their 
own learning through 
learning experiences 
and the use of 
instructional strategies 
that involve the release 
of teacher control.

All staff members 
intentionally build trusting 
teacher-student relationships 
by practicing and modeling 
Trust Behaviors.

All or almost all students 
are empowered to lead their 
own learning through learning 
experiences, instructional 
strategies, and leadership 
tools that involve the release 
of teacher control.

Teachers collaboratively 
plan and reflect on the 
effectiveness of their 
lessons and instructional 
techniques to impact 
student learning.



Measurable Results
The school shows measurable outcomes that demonstrate significant gains in results using appropriate measures and indicators of student 
leadership skills, school culture, and academic performance.

NO EVIDENCE BASIC DEVELOPING MATURE SUSTAINING

LEADERSHIP 
RESULTS: 
Highly effective 
students and adults 
who are leaders in 
their school and 
community.

The school does not 
measure or track 
progress regarding 
student leadership 
skills.

The school has 
experienced some 
growth in leadership 
indicators.

The school has 
experienced 
moderate growth in 
leadership indicators.

The school has 
experienced strong 
growth in leadership 
indicators.

The school has 
experienced very 
strong growth in 
leadership indicators 
or is sustaining 
extremely high 
performance in 
leadership indicators. 

CULTURE  
RESULTS:
A high-trust school 
culture where 
every person’s 
voice is heard and 
their potential is 
affirmed.

The school does not 
measure or track 
progress in school 
culture.

The school has 
experienced some 
growth in culture 
indicators.

The school has 
experienced 
moderate growth in 
culture indicators.

The school has 
experienced strong 
growth in culture 
indicators.

The school has 
experienced very 
strong growth in 
culture indicators or is 
sustaining extremely 
high performance in 
culture indicators.

ACADEMIC  
RESULTS:
Engaged students 
who are equipped 
to achieve and 
entrusted to lead 
their own learning.

The school has 
experienced no 
academic growth as 
indicated by state 
or local student 
assessments.

The school has 
experienced some 
academic growth as 
indicated by state 
or local student 
assessments.

The school has 
experienced 
moderate academic 
growth as indicated by 
state or local student 
assessments.

The school has 
experienced strong 
academic growth as 
indicated by state 
or local student 
assessments.

The school has 
experienced very 
strong academic 
growth or is 
sustaining extremely 
high academic 
performance as 
indicated by state 
student assessments.
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